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The Congressional Research Service receives numerous requests for information 
concerning standardized educational test scores of specific States and local 
communities. Standardized test scores typically are compiled only by the schools 
or school districts that administer the exams; in general, they can be obtained 
only by contacting school officials in each locality. Of increasing concern 
are the nationwide average scores on both the American College Test (ACT) and 
the Scholastic Aptitude Test (SAT). 
This Info Pack provides basic information and background on standardized 
educational tests. Statistical material is included to reflect the most recent 
results of those who have taken these tests who intend to go to college. 
Additional information on this subject, primarily in newspapers and 
periodicals, may be found in a local library through the use of indexes such as 
the Education Index, Public Affairs Information Service (PAIS), Readers' Guide to 
Periodical Literature, and the New York Times Index. 
Members of Congress who want additional information may contact CRS at 
287-5700. 
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STANDARDIZED EDUCATIONAL TEST SCORES 
The Congressional Research Service receives numerous requests for stand- 
ardized educational test scores of specific States and local communities. 
With one exception, we are unable to provide such data. Standardized test 
scores typically are compiled only by the schools or school districts that 
administer the exams; in general, they can be obtained only by contacting 
school officials in each locality. While some school officials regularly pro- 
vide test score data to the public (sometimes local newspapers publish them), 
others regard the scores as confidential and not for release. Where scores 
are available, normally school officials provide only averages or other group 
measures; they do not divulge scores of individual students except to parents 
or guardians. 
At the present time, 44 States and the Districts of Columbia have some 
kind of statewide testing program in which all or most public school students 
in certain grades normally participate. (A list of these programs is 
attached.) In some States, students must attain at least a specified minimum 
score in order to be promoted or to graduate; in others, student scores are 
used only to diagnose strengths and weaknesses. While a number of States have 
developed their own tests for these assessments, reflecting their own prior- 
ities and curricula, others use one of several widely-administered exams such 
as the California Achievement Test or the Iowa Test of Basic Skills. Informa- 
tion about these tests can be obtained by writing to State departments of edu- 
cation. (The names and addresses of these agencies are attached.) 
In the United States, students applying to college frequently are asked 
to take either the American College Test (ACT), sponsored and administered by 
the American College Testing Program of Iowa City, Iowa, or the Scholastic 
Aptitude Test (SAT) sponsored by the College Entrance Examination Board of 
New York City and administered by the Educational Testing Service of Prince- 
ton, New Jersey. The national mean (that is, average) scores for these exams 
are released annually. (Attached are tables showing the respective national 
means for the ACT since the 1969-1970 testing year and for the SAT since the 
1951-1952 testing year.) 
Recently, Educational Testing Service has begun releasing State mean SAT 
scores. (A copy of the latter for the 1982-83 testing year is attached.) To 
obtain State mean ACT scores, one must contact the appropriate State depart- 
ment of education. To obtain school district or individual school mean ACT or 
SAT scores, one must contact local school officials. Local district or indi- 
vidual school scores are not always available. 
It is not clear what inferences, if any, can legitimately be drawn from 
the State SAT score means. The proportion of high school seniors taking the 
SAT or ACT varies so much from State to State (as does the proportion of chil- 
dren completing high school) that comparisons among States may be deceptive. 
For similar reasons, comparisons of ACT or SAT scores among school districts 
or individual schools may be misleading. 
Care must also be taken in drawing inferences from State SAT score means 
about variations in the quality of education among the States. The SAT is 
designed to measure aptitude for college study, not to measure academic 
achievement; it aims to predict who will do well in college, not to identify 
who has learned the most in elementary and secondary school. By itself, the 
SAT should not be considered a good indicator of the quality of previous 
schooling. (Standardized achievement tests in various academic subjects are 
also sponsored by the College Entrance Examination Board and administered by 
the Educational Testing Service. While these exams do measure the quality 
of academic preparation, they are taken by relatively few students who are 
not representative of college applicants, let alone of high school seniors 
in general. ) 
One nationally administered examination that can be used to help assess 
the quality of American elementary and secondary education is the National 
Assessment of Educational Progress (NAEP), a congressionally authorized series 
of tests for 9-year olds, 13-year olds, 17-year olds, and young adults in 
reading, mathematics, science, social studies, writing, and other subjects. 
Test results are available for a number of different student characteristics 
such as sex, race, parents' education, and type and size of community; they also 
are available both for the country as a whole and for four regional divisions. 
NAEP results are not available by State, school district, or individual school. 
(Attached is a paper summarizing trends in NAEP results in reading, science, 
and mathematics.) Further information about the results of NAEP tests may be 
obtained by writing the National Assessment of Educational Progress, P.0. 
Box 2923, Princeton, New Jersey, 08541. 
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AMERICAN COLLEGE TEST (ACT) AND SCHOLASTIC APTITUDE TEST (SAT) 
NATIONAL MEAN SCORES 
Table 1 on the next page shows the estimated national mean (average) 
scores on the American College Test (ACT), a four-part multiple-choice exam 
designed to measure academic abilities students will need in postsecondary 
education. Students are measured in each part on the basis of the number of 
answers they get correct on scales of 1 to 33 (English), 1 to 36 (mathemati- 
cal), 1 to 34 (social studies), and 1 to 35 (natural sciences); they also 
receive a composite score on a scale of 1 to 35. Candidates with high scores, 
such as 25, are generally considered to be more likely to have academic suc- 
cess in college than are candidates with low scores, such as 12. College offi- 
cials use test results not only for deciding who should be admitted but also 
for guidance and placement. 
The ACT is one of several postsecondary assessment exams sponsored and 
administered by the American College Testing Program, a private nonprofit 
organization. 
Table 1 
American College Test Score National Means 
1969-1970 to 1982-83 
Academic Social National 
year English Math S tudies Sciences Composite 
1/ Source: American College Testing Program, based upon a 10 per- - 
cent sample. 
Table 2 on the next page shows the national mean (average) scores on the 
Scholastic Aptitude Test (SAT), a two-part examination designed to measure apti- 
tude for college study. It consists of a verbal section and a mathematical sec- 
tion, each of which has multiple choice questions that test a variety of in- 
tellectual abilities. Candidates are measured on the basis of the number of 
answers they get correct (though to discourage guessing, a fraction of the 
number of incorrect answers is subtracted from the number that are correct), 
and are given a score for each section on a scale of 200 to 800. Candidates 
with high scores, such as 700, are generally considered to have greater apti- 
tude for college work than candidates with low scores, such as 400. Test 
results are used by college officials primarily to help them decide who 
should be admitted. They also are used for placement and guidance. 
The SAT is one of several postsecondary education admissions tests 
sponsored by the College Entrance Examination Board, a private, nonprofit 
association. The Educational Testing Service has responsibility for pre- 
paring, administering, and scoring the SAT. 
TABLE 2 .  Scholastic Aptitude Test Score National Means 1_/ 
1951-1952 to 1982-1983 
SAT Verbal SAT Mathematical 
Academic High School High School 
Year All Candidates Seniors - 2 /  All Candidates Seniors 21 
- - - - - pp 
11 Source: Educational Testing Service. - 
2 1  These scores are not available until the 1966-67 academic year. 
scores for 1966-67 through 1970-71 are estimates. 
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SATs Are Gettii in the Way of Education 
- 
Who cares about high scores? The question ix Have they learned an*? 
By Dan Morgan 
Q UESTION: The Scholastic Aptitude Teat (SAT) i8: 
0 A clever device used by the educational 
establishment to avoid its responsibilities. 
E l  A hurdle of much-exaggerated impor- 
tance for high school seniors trying to get into 
college. 
C One symbol of what's wrong with high 
school education in America. 
The SAT itself does not allow an answer ot 
"all of the above," but in this case, that is the 
Wrrect answer. The declining status and sig- 
nificance of this test is one sign that the hide- 
.bound American secondary educational sys- 
tem is a t  last undergoing some significant 
changes. 
Old institutions die slowly, and the SAT 
still has a powerful mystique. It remains a 
tense rite of pasage for nearly half of all high 
Uatt Morgan is an editor of Outlook. 
school seniors. Yesterday, some 267,000 filed 
nervously into classroods and auditoriums 
around the country to agonize over its multi- 
ple choice questions about vocabulary, gram- 
mer and math. 
Yet there is a growing belief among educa- 
tom, that the SAT is an outmoded educa- 
tional instrument that is sending the wrong 
message, or a t  least an incomplete one, to the 
nation's high schools. In the 58 years of its ex- 
iqtence, its creators have yet to define satis- 
factorily what, exactly, the SAT tests. It 
comes too late in high school careers to be 
much use in spotting areas where students 
need more help. And it does not examine how 
@ 1984 The Washington Post Company. Reproduced by the Library of Congress, 
Congressional Research Service with permtssion of the copyright claimant. 
well kids have actually mastered high schuol 
subjects such as chemistry, Spanish, Amer- 
ican history or geography. 
One sign of changing times way a little-no- 
tic& report from Harvard College this win- 
ter. Harvard confirmed that it was consider- 
ing allowing future candidates for admission 
to skip the SAT altogether. Instead, appli- 
cants would have the option of submitting 
the results of tests that evaluate 'their mas- 
tery, or "achievemcnt," in five high school 
academic subjects. 
The new thinking about testing is part of a 
fundamental reevaluation of what is needed 
to improve the quality of American secondary 
education, a reevaluation that marks a clear 
(and controversial) break with the recent 
past. 
Educational reformers have been urging 
schools to radically revamp their curriculums, 
to eliminate the junk courses that have accu- 
mulated in them over the past two decades, 
and to require all students, not just college- 
bound ones, to master academic subjects such 
as world history and science. 
For that, the nation clearly will need an 
overhauled testing system that helps studenk 
identify their strengths and weaknesses early 
in the game, instead of one that sorts out the 
gifted (or the good test-takers) from the not- 
so-gifted at  the end of the academic process. 
The United States, alone of all major in: 
dustrial countries, relies primarily on a vague 
concept called "aptitude" to evaluate second- 
ary school students. 
This year 1.5 million seniors will take the 
SAT, the nation's leading aptitude test. De- 
fenders of the exam say it tests a student's 
ability to think and reason. Many of the 
questions certainly do that; they are abstract 
puzzles requiring skills that some feel are be- 
yond the schools' ability to teach. The de- 
fenders also say the SAT does test a certain 
kind of verbal and mathematical achieve- 
ment. But the SAT does not test knowledge 
of high schoo1 courses. 
That is not the main purpose, either, of the 
American College Testing Program exam (the 
ACT), which 900,000 students, most of them 
in the Midwest, will take this y w .  
ACT does a s k T r n e  questions 
about eocial studies and natural sci- 
ence, but it is similar to the SAT. 
b 
Remarkable as it may seem, only a 
small minority of US. high school 
students presently take standardized, 
national teats that evaluate what 
they have actually learned in high 
school academic courses. In recent 
years, many states have adopted 
"minimum competency" require- 
ments for high school diplomas, but 
the requirements have been set so 
low that almost all can pass. 
There is nothing in this country 
comparable to the British 0 (for Or- 
dinary) h l  tests - the stringent 
three-hour, written examinations 
that all English 16-year-olds take in 
up to 10 different subjects. The 0 
Levels, instituted in the 19509, re- 
p W  the old elitist system of Brit- 
ish academic selection. 
Lest year, only 280,000 high school 
seniors out of 3 million (less than 10 
percent) took the achievement tests 
offered in 13 subjects by the Educa- 
tional Testing Service in Princeton, 
the m e  company that produces the 
SAT. M a t  of those who did were 
candidatea for elite colleges and uni- 
versities that often require them. 
Only 86,000 (3 percent) took the 
ETS's achiwement teet in writing, 
- which nsists of a 20-minute essay. 
4The 3 ievement testa are one-hour 
+ltiplechoice exams that examine 
L 
knowledge of foreign language, hito- 
ry, English, science and math. The 
questions are made up after exten- 
sive consultation with high school 
teachers and college profes8ors d 
over the country.) 
I t  is easy to see why the U.S. 
educational establishment has been 
loath to test what hiih school stu- 
dents have learned. 
As several major reports h u e d  in 
the last few months state, high school 
curriculums in America are a "smor- 
gasbord." The National Commission 
on Excellence in Education has re- 
ported that high schools have a 
"cafeteria-style curriculum in which 
the appetizers and desserts can easily 
be mistaken for the main course." 
Only 31 percent of high school gradu- 
ates complete intermediate algebra 
and only 16 percent finish a geogra- 
phy course: 
In an Ill~nois ample, it turned out 
that more than 2,100 different sub- 
jects were taught in the state's hiih 
~ h o o l s ,  and a large portion of them 
were non-academic. That was in 
1977. Since then, economic cuts and 
state-ordered reforms have sharply 
reduced electives, but curriculums 
everywhere are still bloated with such 
courses. Large high schools typically 
offer 150 or more courses, including 
subjects such as driving, speed-read- 
ing, gourmet cuisine, bowling, office 
management, food services, medical 
careers, "tots and toddlers" (baby 
care), women in society, wilderness 
survival and whale watching. 
The available evidence is not reas- 
suring about what high school stu- 
dents actually do learn. In 1976, one 
out of seven 17-year-olds thought the 
president did not have to obey the 
law and only 12 percent were aware 
that plastica are petroleum producta. 
International comparisons are 
risky, given the uniquely broacl ba& 
of US. public education, but results 
of such comparisons have not &en 
flattering to the United States. In 
one, done between 1973 and 1977, 
American 13-to-18-year-olds tested 
near the bottom of industrial coun- 
tries in civics, mathematia and read- 
ing comprehension. 
I .  
Why has a schoolroom "smorgas- 
bord," and its shoddy results, been 
tolerated for so long in a country that 
constantly boasts of its commitment 
to education? The answer is that the 
nation's educational leaders - its 
college deans, teachers' organizations, 
testing companies, high school princi- 
pals and state and local authorities 
- have found convenient excuses to 
avoid taking action. They have persi- 
eently claimed that they can't agree 
among themselves on what students 
should know. And they have fallen 
back on an almost religious-sounding 
incantation: local authorities, not 
outsiders, should decide what is 
taught in local schools. 
The SAT, with its alleged objec- 
tivity and its claim to be "curriculum 
free", has helped educators avoid the 
real h u e s  of educational quality. For 
years, it provided admissions offices 
at  elite colleges and universities with 
a convenient way to finesse the prob- 
lem of identifying students' accom- 
plishments, while still Tunneling 
gifted applicants to them. 
Because it almost defied definition, 
the SAT enabled educators to duck 
the charge that they were dictating 
what schools should teach. 
What makes recent proposals for 
educational reform so intriguing is 
that the propaah take a first stab at 
identifying the knowledge and skills 
that American students should ac- 
quire in high school. Several of the 
proposals call in so many words for 
something this country has never 
had: a high school curriculum, rooted 
in academic subjects and specific aca- 
demic skills, that ie generally ac- 
cepted nationwide. 
Last year, the College Board, a 
non-profit organization of 2,500 col- 
leges, schools and school systems, 
issued a %-page booklet identifying 
"what [college] students need to 
know and be able to do," It listed six 
academic subjects (English, the arts, 
mathematics, science, social studies 
and foreign language), and six aca- 
demic "competencies" (reading, writ- 
ing, speaking and listening, mathe- 
matics, reasoning, and studying). The 
booklet was general enough to avoid 
charges that the College h d  was 
"dictating" to the schools, but it went 
much further than ever before in say- 
ing that there are a set of definable 
goals for all schoaia In some areas it 
got specific. Under world history, it 
said students ahould not only know 
about the Renaissance and the In- 
dustrial Revolution, but also "the 
epread of Islm." 
The booklet was followed last sum- 
mer by the release of two major re- 
ports that questioned current high 
school curriculums. a 
One, the report of the National 
Commission on Excelence in Educa- 
tion, recommended that state and 
local authorities require all studenh 
geeking a diploma to take four years 
of English, three years of mathemat- 
These SAT sample questions measure ''aptitude." They require an 
ability to reason and comprehend abstractions - qwlities that some 
feel are difficult to teach i n  a classroom. Six out of 10 students get the 
right answer to Question 1. Slightly less than one out of 10 correctly 
answer Question 2. (For correct answers, see box below.) By contrast, 
achievement tests measure how well students have mastered specific 
high school subjects. History achievements ask about the dates or sig- 
nificance of ac twl  events and chemistry questions may test a stu- 
dent's knowledge of chemical reactions. The questions are from "Tak- 
ing the SAT," the College Board's guide for high school students. 
1. In the figure above, a 
rectangular piece of 
paper ABCD is folded 
along dotted line WZ ao 
that A is on top of X 
and DisontopofY and 
then folded along XY so 
that B is on top of W 
and C is on top of Z. A 
small semicircle S with 
diameter on BC is cut 
out of the folded paper. 
If the paper is unfolded, 
which of the answers at 
right could be the re- 
sult? 
2. How many minutes will it take a rocket to travel 4,000 miles if its 
average rate is 100 miles every t seconds? 
ics, three years of science, three years 
of social studies and one-half year of 
computer science. 
The other was former U.S. Com- 
missioner of Education Ernest L. 
Boyer's book, "High School," written 
for the Carnegie Foundation for the 
Advancement of Teaching. Boyer 
called for schools to establish a "core 
of common learning," with required 
courses in literature, the arts, foreign 
language, history, civics, sciences, 
mathematics, technology and health. 
Boyer called for an end to the track- 
ing of students into "academic" and 
"general" programs. Under his plan 
all students would take a solid group 
of academic subjecta 
Boyer's ideas have been attacked 
on grounds that they could lead to a 
Jhomogenous" system that would 
keep schools from tailoring curricu- 
lums to local needs. Doesn't a school 
in an Iowa farm community have dif- 
ferent educational priorities and 
values than, one serving ethnic neigh- 
borhoods in Chicago, they asked? 
Boyer contends that question dodges 
the real issue. * 
"If a school district is incapable of 
naming the t h i i  it wants high 
school graduates to know, if a com- 
munity is unable to define the cul- 
ture it wants high school graduates to 
inherit, if education cannot help stu- 
dents see relationship beyond their 
own personal ones, then each new 
generation will remain dangerously 
ignorant, and its capacity to live con- 
fidently and responsibly will be 
diminished," wrote Boyer. 
For better or worse, the testing 
system is sure to have a major impact 
on whether these curriculum reform 
proposals get off the ground. 
The SAT became a mass, nation- 
wide k t  after World War 11, when 
higher education was expanding rap- 
idly and colleges and universities 
needed some uniform indicators. Ini- 
tially, SAT scores were thought to be 
an excellent predictor of college per- 
formance. When subsequent studies 
questioned that assumption, the ra- 
tionale for the SAT changed. 
The current, more modeet view of 
the College Board, which sponsors 
the test, is that it is "one helpful 
piece of information." 
Spokesmen for some college ad- 
missions offices say SAT scores help 
students evaluate their own scholas- 
tic strengths, so that they can "self- 
select" colleges that fit those abilitiea 
It identifies "gifted" (if high scores 
automatically warrant that adjective) 
students who otherwise might get 
lost in the admissions shuffle because 
they attend an undistinguished high 
school. And it provides a check on 
whether grades on high school tran- 
scripts accurately reflect a student's 
ability. 
But Boyer and others suggest that 
the mcat important use of the SAT 
today is one for which it was never 
intended: as a report card on schools, 
not students. The decline in average 
SAT scores starting in 1964 has been 
a prime mover in calls for educational 
reform. And rightly or wrongly, com- 
munities often judge the quality of 
individual schools on how well stu- 
dents score on the test. 
a a 
Most colleges, and ETS itself, have 
come to recognize the limitations of 
the SAT. Nevertheless, it is still as- 
sociated with academic "merit," 
through the Preliminary SAT 
(PSAT), the exam in junior year 
which is used to select semi-finalists 
for National Merit Scholarships. If 
anything, students, parents and 
schools seem more OW than 
ever with SAT results, and a whole 
industry has grown up around coach- 
ing students to raise their scores, 
This is ironic in view of consider- 
able evidence that SAT scores will 
have little bearing on whether the 
vast majority of high school students 
enter the college of their choice. 
"Most private colleges in America 
today, including some with rather 
ANSWERS: 
Question 1: The answer is A. 
Question 2: The answer i i ~ ,  ._I 
prestigious names, are not highly se- 
lective," writes Richard Moll in 
"Playing tfie College Admissions 
Game," a handbook for parents and 
students. "High price, a declinhg 
number of college-age Americans, ap- 
prehension regarding the worth of a 
bachelor's degree in the job market 
and the growth and strength of the 
state university system nationwide 
have created his  phenomenon. . . . 
Unfortunately, many colleges pose as 
being more selective than they really 
are." 
According to Moll, not more than 
40 private colleges (and far fewer 
public ones) "enjoy the luxury of ad- 
mitting one out of two of their candi- 
dates, and not more than half a 
dozen private colleges admit [as few 
as] one out of fi." 
Mogt C6lleges still require SAT 
acores, but less than 2 percent use 
them as the single most important 
criterion for admission. 
"After you get bey~nd the first 50 
or' 75 most selective colleges, the 
problem is who not to admit," says 
/Alexander Astin, d i r a t a  of the 
Higher Education Research Institute 
At the University of California in Los 
.Angeles. For them, the SAT is useful 
mainly in weeding out the very worst 
,students (or worst teat takers) - not' 
< in selecting the brightest. . m 
To students in the Washington 
area who have their h o p  set on 
~chiwement (not aptitude), linking it 
to a "core" academic curriculum. Ah 
rccompanying qwwtlormaire could 
collect information about their inter. 
atr, goale, p b  &tory and expert 
highly selective, prestige ences. That informatim could then 
such ae Swarthmore, Yale or the Uni- be wd to help them chow ruitabb 
veraity of viginib  SAT^ are still im. academic or employment o~~ortunk 
portant. But euch etudenta are in a titiea I 
minority nationwide. FX'S has already begun work on i 
Of this year's 1,750,000 college- new series of diagnostic testa that. 
bound eeniora, nearly 700,000 will teachers could use in classrooms to 
enter two-year colleges that, for the pinpoint students' strengths and 
most part, have open enrollments. weakneeees all through the academii: 
Another 400,000 will enter state uni- year. 
versities, most of which - the Big "We need better testing at the 
Ten schools in the Midwest, for ex- school level for purpoees of instrue 
ample - accept all applicants from tion and learning," says ETS presi- 
their states. (The University of Wis- dent Gregory Anrig. "Our present 
consin stopped requiring the teat en- tests don't answer the qwation, 'How 
tirely in 1972.) am I doing in progreasing toward my 
Another 650,000 go on to four-year goals?' We don't have testa that are 
colleges. Many of these do use teats helpful teaching tools." 
and are selective; but they are not A revamped testing system would 
nearly as selective as many students create a new set of standards for 
believe. schools and students. One obvious 
In all, probably no more than possiblity would be combining 
80,000 of next year's freshman places achievements and SATs, to get a 
will be in the 100 or so institutions more complete picture of a student's 
where the combined math and verbal ability to reason and master a+- 
,scores of entering freshmen average demic subjects. Such a test could do 
1,100 or better out of a possible 1,600, a better job of recognizing persod 
according to UCLA's Mi. In other qualities such as hard work, determi- 
words, a score of 650 on the verbals nation, curiosity and love of learning 
and 450 on the math would still be - all indispensable for doing well in 
high enough to give a student a rea- academic subjecta, but not neas- 
sonable chance at a selective college. sarily for wring high on apti- 
A combined score of 1,200 is high tests. 6 
enough to get a student into 90 per- Changes of this magnitude would 
cent of the 50 most selective schools, face bureaucratic resistance. 'If impl& 
Astin estimates mented, there would be leas need for 
I teachers of "electives," but more de- mand for teachers who are really 
One concern of educators such as competent in their academic fields, 
George Hanford, president of the as European and Japanese secondary 
College Board, is that the message of school teachers tend to be. 
h e r  and otlter reformers may be Such reforms are bound to run into 
misinterpreted as a 4 for a return criticism that they favor students 
to a rigid curriculum emph&ig from affluent school systems blessed 
rote and fact learning. In emphasii- with gifted teachers. There is concern 
ing achievement and m&.ery, he that raising academic standards too 
warns, we could sacrifice thinking high might force kids out of school, 
and reasoning. And in a rapidly ,especially minorities. That would de- 
changing world, thaee two qualities feat the purpaee of US. public 
will be more important than acquir- education, which has always strived 
ing knowledge. to be open rather than exclusive. But 
In Hanford's view, the SAT is a it is hard to see how that could hap- 
good teat of those important qual- pen. It is the lack of higher education 
itiea "I worry about too much em- facilities, not the tests, that make 
phasis on achievement," he says. European education selective. There 
But even if the SAT does serve are only 40 academic colleges in ail of 
some useful purposes, it seems ur- England, while nearly two out of 
gently in need of major modification. three US. high school students go on 
For one thing, it ignores the needs to one of the nation's 3,000 degea 
of hundreds of thousands of students and universities. 
who are not going on to college, but The pressing issue for the United 
who still need guidance in planning States is not wider access to higher 
their futwea Boyer proposes replac- ,education. It is the disappointing 
ing the SAT with a Student Achieve- level of knowledge, academic skills 
ment and Advisement Test (SAAT), and motivation of young people who 
which all &dents would 'take. It feel, unjustifiably, that they have had 
would evaluate theii academic ,a good education in high school 






























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































,school systems will be available next 
week. 
George H. Hanford, president of 
the College Board, said the 1-point 
rise in the nationwide SAT average 
in math "is apparently 'due to the 
improved performance of women, as 
the average score for women rose 2 
points from 1982, while the average 
score for men remained the same." , 
Hanford said the score rise "co- 
incides with increases in the amount 
of math that women report taking in 
high sch001 and parallels their in- 
creasing interest in careers in such 
fields as business and computer sci- 
ence." 
Even with the increase, however, 
the average math score for female 
students is 48 points below that of 
males. On the verbal part of the test, 
the average for males is 10 points 
ahead. Both sexes dropped 1 point 
on the verbal test last year. 
Despite the mixed results on the 
test, data collected from students 
who take it indicate a continuing 
trend toward enrolling in more ac- 
ademic cwrsea 
Since 1977, the average amount of 
study in major high school academic 
subjects-English, mia l  studies, 
mathematics, foreign languages, and 
science-has increased from 15.8 to 
16.3 years. 
The greatest increases were in 
mathematics and physical science, 
particularly among female studenb, 
though males continue to take more 
courses in both subjects. 
"I'm afraid we don't know what 
goes on in those courses," Cameron 
said. "We don't know how rigorous 
they are." 
Average grades reported by high 
school students were unchanged for 
the fourth year in a row, though they 
are still down only slightly from the 
peaks of grade inflation reached in 
the mid-1970s. 
Last year, the College Board re- 
ported that gains by blacks and 
other minority groups played a 
major role in the SAT increase, but 
scores for differ@ ethnic groups on 
.this year's test will not be published 
until December. 
After a spurt during the 1970s, 
the proportion of test-takers who are 
black dropped slightly to 8.8 per- 
cent, down from a peak of 9.1 per- 
cent in 1980. 
Asian students continued to in- 
crease rapidly, reaching 4.2 percent, 
more than double the 2.0 percent re- 
ported in 1975. 
The proportion of students in pri- 
vate schools also rose, climbing from 
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